Education 200: Introduction to Teaching as a Profession

Course Outline

Course: Education 200 – Introduction to Teaching as a Profession

Class Numbers and Sections: Chesapeake Campus (Class Nbr 25283, Section O02C)

Units: 3

Semester: Spring 2009

Day/Time/Location: Virtual/Online

Instructor: Dr. Michael E. Bryan (mbryan@tcc.edu, [Phone] 822-1073, [Fax] 822-1060)

Instructor’s Webpage: http://www.tcc.edu/faculty/webpages/MBryan/  

TCC Official Course Description
Provides an orientation to the teaching profession in Virginia, including historical perspectives, current issues, and future trends in education on the national and state levels. Emphasizes information about teacher licensure examinations, steps to certification, teacher preparation and induction programs, and attention to critical shortage areas in Virginia. Includes supervised field placement (recommended: 40 clock hours) in a K-12 school. Prerequisite: Successful completion of 24 credits of transfer courses. Lecture 2 hours. Laboratory 2 hours. Total 4 hours per week. http://www.tcc.edu/academics/courses/edu.htm 

TCC Official Learning Outcomes
The primary learning outcome is for students to be able to demonstrate a basic understanding of teaching as a profession. For those students interested in pursuing a career in education, this course will help students examine their commitment to the teaching profession through reflection on their classroom and field experiences. According to the TCC Official Course Outline, students will:
(1)    Observe instruction and evaluate techniques used in various class settings.
(2)   Discuss the major topics facing educators in schools today.
(3)   Discuss the ethics of teaching.
(4)   Develop a personal philosophy of education.
(5)   Understand the history of education in the United States and its impact on current practices.
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Required Textbook:


Kevin Ryan and James M. Cooper. Those Who Can, Teach, (© 2007, 11th Edition, Boston: Houghton Mifflin, ISBN 10: 0-618-62637-9 and ISBN 13: 978-0-618-62637-3). Those Who Can, Teach, is described by the authors as a book of questions. It was written to answer the question, “What are the things people beginning their formal study of education should know?” The textbook is organized around a series of questions that are likely to be of special concern to prospective teachers, and that the authors believe are keys to the central issues and concerns of teaching and learning.

Author’s Website:


Online Study Center is available at: http://college.hmco.com/education/ryan_cooper/twct/11e/student_home.html  

Website has 3 helpful sections (Prepare For Class, Improve Your Grade, General Resources):

(1) Prepare For Class: Use these documents and activities to introduce yourself to concepts and topics from each chapter. 

(a) Voices from the Classroom: Are You Born With It? The "Voices from the Classroom" feature from each chapter.

(b) Web Links Numerous web links related to each chapter are included here for further exploration of each topic.

(c) Observation Guide: Why Teach? These activities can help guide students observe, record and reflect upon their field experiences.

(d) Video Case: "Teaching as a Profession: Collaboration with Colleagues" Key topics in your text are brought to life with HM Video Cases. Each "case" is a 4- to 6-minute video presenting actual classroom scenarios that depict the complex problems and opportunities teachers face every day. The Video Case is surrounded by Bonus Videos, Classroom Artifacts, Viewing Questions, an Interview Transcript, and Key Terms. These rich cases allow you to experience true classroom dilemmas in their multiple dimensions.

(2) Improve Your Grade: Work with these documents and activities to master chapter learning objectives. 

(a) Flashcards Glossary terms from the text are available here as flashcards for easy study!

(b) ACE the Test Try these interactive practice tests to make sure you're ready for the next exam. ACE is a self-testing program that allows you to check your mastery of the topics covered in each chapter.

(3) General Resources: Use these general resource documents and activities to help increase your success in this course. 

(a) HM Video Cases Key topics in your text are brought to life with HM Video Cases. Each "case" is a 4- to 6-minute video presenting actual classroom scenarios that depict the complex problems and opportunities teachers face every day. The Video Case is surrounded by Bonus Videos, Classroom Artifacts, Viewing Questions, an Interview Transcript, and Key Terms. These rich cases allow you to experience true classroom dilemmas in their multiple dimensions. This helpful chart connects HM Video Cases with their corresponding chapters and page numbers for easy reference.

(b) Houghton Mifflin Education Portfolio Building Tutorial This helpful and interactive tutorial walks beginning preservice teachers through the portfolio building process, from explaining what a portfolio is to showing how to create one. It also introduces the critically important INTASC standards.

(c) Policy Matters This section highlights current issues directly related to education policies. You will also find web links for further exploration plus reflection questions to stimulate your thinking on these important issues.

(d) Leaders in Education The "Leaders in Education" feature highlights outstanding teachers from both past and present. Also included with each article are web links for more information on the educators featured.

Instructor's Summary of the Course
This course is designed as an introductory course for people considering careers as teachers.  The information studied and the realities of teaching experienced through this course are designed to assist you in making an informed decision about whether teaching is the right career for you. This course is an overview of topics of both interest and need for potential teachers. The comprehensive array of topics covered in this course include the teaching profession, curriculum, instructional strategies, assessment, diverse learners, classroom management and discipline, special education issues, technology applications and reflective practice. This course is more breadth than depth in that the material prepares students for the more content-specific curriculum covered in teacher preparation programs.

The course begins by exploring schools and schooling in the United States, including an examination of motives for teaching, the functions and purposes of schools, organization, and what life is like in schools. We will then look at the diversity of students who populate our schools, and how they are affected by such social factors as poverty, drug abuse, and other social ills. We will also examine various tension points (e.g., access and equality of educational opportunity, school choice, and gender issues) that cause controversy in our educational system. Next, the course focuses on teachers, including what constitutes effective teaching, what teachers should know about teaching with technology, and what subjects are taught as part of the school's curriculum. An examination of the foundations of education (philosophy, history, legal and ethical considerations, and governance and finance issues) that provide the intellectual underpinnings of educational practice follows. We will also examine the current reform efforts in education. We will finish the course by looking at career issues, including the job options in education, salary expectations, and what it means to be a professional teacher. By the end of the class, students will be familiar with the important issues associated with teaching as a career choice and be able to examine schools from the perspective of a teacher rather than of a student.

Instructor's View of "The Learning College"
The term "the learning college" is used as a generic reference for all educational institutions. "The learning college places learning first and provides educational experiences for learners anyway, anyplace, anytime" (O'Banion, 1995-96, p. 22, emphasis added). The model is based on the assumption that educational experiences are designed for the convenience of learners rather than for the convenience of institutions and their staffs. I agree with Terry O'Banion, who states in A Learning College for the 21st Century, the learning college is based on six key principles: 
(1)    The learning college creates substantive change in individual learners. 
(2)   The learning college engages learners as full partners in the learning process, with learners assuming primary responsibility for their own choices. 
(3)   The learning college creates and offers as many options for learning as possible. 
(4)   The learning college assists learners to form and participate in collaborative learning activities. 
(5)   The learning college defines the roles of learning facilitators by the needs of the learners. 
(6)   The learning college and its learning facilitators succeed only when improved and expanded learning can be documented for its learners.
Impact of "Learning College" on Students/Course
I am willing and fully prepared to modify the types of required assignments and assessments to meet students' particular needs. My goal is for students to explore the notion of "studenting" - learning to learn for learning's sake. For me, studenting goes beyond doing what is necessary to get a particular grade; rather, it is engaging in learning because it is PERSONALLY MEANINGFUL to each student. 
I assume most students enrolled in EDU 200 are NOT currently instructors but have thoughts on pursuing a career in teaching at a school or day care center. There may also be others who have no intention of doing so. Continuing this line of thinking, it might be safe to assume that the expectations and needs are different for a student that hasn't set foot in a formal educational setting/classroom since high school versus the needs of a student that has some sort of teaching experience (e.g., tutor, day care provider, teacher in another state). Point being, my intent is to design EDU 200 with the hope that the activities and assessments are seen as personally meaningful to each and every students - and to accomplish that, there needs to be a measure of flexibility, a degree of choice. Six (6) sample Alternative Activity papers are available at the Blackboard site.
Instructor's View of "Inquiry-Guided Learning"
Inquiry-guided learning (IGL) is another strongly-held belief that impacts the design of my courses. IGL simply refers to various classroom practices that promote student learning through guided, independent investigation of questions and problems. Rather than teaching the results of others' investigations, which students learn passively, my goal is to assist students in mastering and learning through the process of active investigation. This process requires students to formulate good questions, identify and collect appropriate evidence, present results systematically, analyze and interpret results, formulate conclusions, and evaluate the worth and importance of those conclusions. It may also involve the need to identify and examine problems, generate possible solutions, and select the best solution.

Learning in this way promotes other important outcomes as well. It nurtures curiosity, initiative, and risk taking. It promotes critical thinking. It develops students' responsibility for their own learning and habits of life-long learning. And it fosters intellectual development and maturity. A variety of teaching strategies are consistent with inquiry-guided learning: interactive lecture, discussion, group work, case studies, problem-based learning, service learning, simulations, fieldwork, and labs as well as many others. In fact the only method that is not consistent with IGL is the exclusive use of straight lecturing and the posing of questions for which there is only one correct answer. In addition, IGL necessitates active engagement which involves writing and speaking both in classroom instruction and in the methods used to evaluate students. Here are some IGL Principles:

(1) Courses are organized around content posed as questions/problems/challenges to be investigated and solved.
(2) Faculty post questions(s) to students while guiding them through the use of research tools.
(3) Students formulate and test hypotheses, constructing answers, testing answers, developing new hypotheses. 
(4) Assessment and evaluation lead to students’ refinement of knowledge and skills as well as grades. 
(5) Faculty use a variety of teaching techniques – lecture, small/large group discussion, individual/group assignments, field work, labs, etc. 
(6) Students construct understandings by examining and correcting prior knowledge, manipulating course experiences and drawing conclusions. Assignments are created to elicit this construction. 
(7) Students learn best when constructing their own understandings rather than being handed knowledge as a finished product. 
(8) Knowledge and comprehension grow as they grow outside the classroom – examining the known, hypothesizing the unknown, and drawing conclusions with the recognition of context in a changing – rather than static – world. 

Activities and Assessments
The degree to which the primary learning outcomes have been achieved will be assessed throughout the semester using the following assessment measures: 

(1)    Online Discussions: Respond to all questions to all forums/threads for all 16 chapters as posted by professor on the Blackboard Discussion Forum (3 points per chapter, totaling 48 points). MOST POSTINGS ARE TYPICALLY DUE ON A TUESDAY [EVERY OTHER WEEK] FOLLOWED BY A "PEARLS OF WISDOM" POSTINGS ON FRIDAYS.

(2)   Philosophy of Teaching (Initial Draft and Final Revision): Write at least a 500+ word reflective essay (at least 1 to 2 pages) that identifies and explains your commitment to education, your role as a teacher, and your goals for your students (5 points for the Game Plan, 5 points for the first draft, and 10 points for the final revision, totaling 20 points). LOOK AT THE SAMPLE PAPERS POSTED BELOW AND IN THE COURSE DOCUMENTS. THE GAME PLAN IS DUE FRIDAY JANUARY 16 (WEEK 1), FIRST DRAFTS ARE DUE TUESDAY FEBRUARY 3rd (WEEK 4), FINAL REVISED PAPER DUE TUESDAY MAY 5th (FINALS WEEK-17).

(3)   Field Experience: Write a report based on your field experience (5 points for the Game Plan, 25 points for the final paper, totaling 30 points). If an alternative project is completed in lieu of a field experience, this final report will also be worth up to 30 points. LOOK AT THE SAMPLE PAPERS POSTED BELOW AND IN THE COURSE DOCUMENTS. THE GAME PLAN IS DUE FRIDAY JANUARY 16 (WEEK 1), FINAL PAPER IS DUE TUESDAY MAY 5th (FINALS WEEK-17).
  

Point Total Summary 
Online Discussions - 48 points (3 points per chapter)
Philosophy of Teaching - 20 points (5 points for the game plan, 5 points for initial draft, 10 points for final revision)
Field Experience (or approved Alternative Project) - 30 points (5 points for the Game Plan, 25 points for final paper)
TOTAL COURSE POINTS - 98 points
According to the college catalog, the grades of A, B, C, D, P and S are passing grades. Grades of F and U are failing grades. R and I are interim grades. Grades of W and X are final grades carrying no credit. The quality of your performance in any academic course is reported by a letter grade, which the instructor is responsible for assigning. A ten point grading scale will be used to calculate each student's final course grade, where A= 90-100 points, B= 80-89 points, C= 70-79 points, D= 60-69 points, and F= less than 60 points.

Sample Papers for Field Experiences, Teaching Philosophy, and Alternative Projects
Do you want to see the types of papers and alternative projects were submitted by former students? To get a general idea of what I expect – in terms of both format and content – go to my Blackboard site to access sample papers for the Field Experience, Alternative Projects, and Philosophy assignments. 

Activities and Assessments - Online Discussions
A Word About - Online Discussions:
The development of meaningful curriculum is a shared experience. Therefore, I expect your contributions, input, and feedback in all aspects of this class. I expect your active participation in the online dialogue, personal responses to class assignments and readings, and sharing information related to this course. Your participation should be informed by careful reading and reflective analysis of the assigned material and field experiences. 

I will post the initial discussion questions ASAP for those of you who want to work ahead. Nearly all postings are due on a TUESDAY (before midnight). I will respond to theses initial postings toward the end of each week the postings are required. Students will also be required to post by FRIDAY (before midnight) responses to my questions about lessons learned from classmates' postings.

You are expected to participate in the discussion board as scheduled. Meaning, posting responses to all of my questions in all of my threads in all of the chapters. Nearly 1/2 (48 points) of your grade will be related to participation. We have 16 weeks to cover the textbook's 16 chapters. Students can earn up to 3 points per chapter by responding to each and every Discussion Forum item posted by the professor. 

HELPFUL TIPS - points are deducted for (1) not responding to ALL questions, (2) not using standard English, and (3) lack of understanding. If you know that you will be unable to respond to the Discussion Forum items prior to a given deadline, feel free to respond to the items before the deadline. LATE POSTINGS WILL NOT BE AWARDED CREDIT. ALWAYS proofread and spellcheck EVERY posting! Your understanding of class material will be enhanced if you read current professional journals such as Action in Teacher Education by Association for Teacher Educators (ATE); American Educator by American Federation of Teachers (AFT); Exceptional Children by Council for Exceptional Children (CEC); Journal of Technology Education by International Technology Education Association (ITEA); American School Board Journal by National School Boards Association (NSBA); Education Update by Association for Supervision and Curriculum Development (ASCD); School Administrator by American Association of School Administrators (AASA); Principal by National Association of Elementary School Principals (NAESP); and Principal Leadership: High School Edition by National Association of Secondary School Principals (NASSP).

Activities and Assessments - Philosophy of Teaching
A Word About - Philosophy of Teaching (First Draft and Final Revision):
Since you are enrolled in this class there is a very good chance that one day you will be sitting in a principal's office on your very first interview for a teaching position. During this interview, the principal will decide whether or not you will fit in with his or her vision for meeting the goals and the needs of the children enrolled in that particular school. A convenient way to share your beliefs regarding teaching with your prospective employer is to show them your teaching philosophy, which should be a one-to-two page reflective essay. Your teaching philosophy may very well change over time, but you have to start somewhere so writing a teaching philosophy begins...TODAY!

For this assignment, you will write a reflective essay that identifies and explains (1) your commitment to education, (2) your role as a teacher, and (3) your goals for your students. Through the writing of this philosophy you will be sharing with others your beliefs about teaching and learning. The first draft is due Tuesday January 22nd and is worth 5 points. The revised final draft is due Tuesday April 22nd and is worth 15 points. The expectation is that the FINAL version will look VERY DIFFERENT from the initial draft because of your experiences in this course. 

IMPACT OF A "LEARNING COLLEGE"…YOU HAVE OPTIONS. 
Here are some Game Plan Options for the Philosophy of Teaching Paper: 
Option #1 is to organize your paper around the 3 aforementioned issues (talk about your commitment, role as a teacher, and goals for students). 

Option #2 is to consider framing your paper around your own set of questions. For instance, think about what a Principal might ask you on an interview. The 7 questions shown below provide a guideline for you to organize your ideas. 

(1) What is the purpose of education? 
(2) What is teacher's role in education? 
(3) What is students' role in learning? 
(4) Can learning skills be taught? 
(5) How are you going to design you instructional strategies? 
(6) What are the effective ways to measure student learning?
(7) What is your philosophy on classroom management and discipline? 

Option #3 is to organize your paper around answering the questions included on teacher applications from across our local school divisions. If you plan to enter the teaching profession, use this required Philosophy of Teaching paper to practice answering one of the most critical components of the actual teacher application - the short essay. Below are the verbatim questions listed on the teacher applications from several local school divisions. If you intend to teach at CPS - why not try writing a response to the 3 questions on the CPS teaching application?

Chesapeake Public Schools (FYI - teacher application is available online ONLY)
(1)    Why did you elect to file an application for employment with the Chesapeake Public Schools?
(2)   What are your career goals?
(3)   Identify and describe a personal quality or skill which would enhance your performance in the position you seek with the Chesapeake Public Schools.
Norfolk Public Schools (FYI - teacher application is available online and hardcopy)
(1)    State why you believe yourself to be suited for the teaching profession.
(2)   Additional remarks and/or explanations.
Virginia Beach City Public Schools (FYI - teacher application is available online and hardcopy)
(1)    Cite several innovations in your field that interest you and tell why.
(2)   Identify some areas in your teaching career or student teaching where you feel you have excelled or achieved the greatest success.
Portsmouth Public Schools (FYI - teacher application is available online and hardcopy)
(1)    In the space below, you may provide additional information that may be relevant to the position for which you are applying.
Newport News Public Schools (FYI - teacher application is available online ONLY)
(1)    Write a paragraph explaining your career goals.
Suffolk Public Schools (FYI - teacher application is available online and hardcopy)
(1)    Write a brief paragraph explaining why you would like to work for Suffolk Public Schools. What contributions would you make to Suffolk Public Schools?
Hampton City Public Schools (FYI - teacher application is available hardcopy ONLY)
(1)    In your own handwriting, provide any additional information you desire that will afford an additional understanding of your qualifications. Your goals, objectives, philosophy, and other background factors are of special interest.
(2)   Additional remarks and/or explanation.
Option #4 is to organize your paper around the Inventory of Philosophies of Education. This document is provided in the Course Documents section and includes 25 statements about schools and teaching aimed at helping you determine how closely your perceptions are aligned with the tenants of 5 different philosophies: Essentialism, Perennialism, Progressivism, Social Reconstruction, and Existentialism. Complete the inventory and then write a reflective paper on the findings (e.g., surprises). Why not consider completing this inventory as fulfillment of your required Philosophy of Teaching paper?

Option #5 is to organize your paper around the 5 areas (about 24 questions) of questions typically asked during job interviews (see pages 406-407). 

HELPFUL TIP - write your reflective essay first in a word processing document (MS Word) and then copy/paste it into the appropriate space on the Discussion Forum after proofreading it. You should find a "Teaching Philosophy" item listed in the Discussion Forums for Week 1 (Game Plan), Week 4 (First Draft) and Week 17 (Final Draft). I have examples of Philosophy of Teaching papers in the Course Documents section of Bb.

Activities and Assessments - Field Experience
A Word About - Field Experience:
To reiterate the impact of becoming a "Learning College", I am willing to modify the types of required activities/assessments to better meet students' particular needs - that goes for the 2 major projects - the Field Experience and the Philosophy of Teaching. My goal is for students to engage in learning because it is PERSONALLY MEANINGFUL to each student.

My hope would be that this course provides a firm foundation on the knowledge, skills, and insights into the various aspects of schooling, while enabling students to bridge the gap between theory and practice. While this course typically required a 40-hour field experience (for those intending to transfer this course) NOT EVERYONE wants this field experience or may not be able to accommodate 40 hours, so for those students I encourage you to think "out-of-the-box" in terms of activities and assessments that are personally meaningful. You can read more about your "options" for the field experience and philosophy of teaching paper in the sections shown below.

One of the main concerns about this course that's expressed by students involves the field experience. Field experience is an important and valuable part of the course because it (1) provides knowledge, skills, and insight not available in a college classroom; (2) bridges the gap between theory and practice; (3) gives hands-on opportunities for practice of learning; (4) provides insight into the reality of teaching that allows for “testing” ideas, beliefs, and values about teaching; and (5) allows opportunities for making contacts with school personnel. 

So with regard to the 40 hour field experience requirement...my main concern is NOT so much the total number of hours but rather the need for students to gain deliberately-structured real world experiences that are PERSONALLY MEANINGFUL and help make an informed decision about teaching as a career. In other words, I am more concerned about the field experience functions (e.g., desired goals and objectives) that I am open and willing to modify the forms (e.g., methods and documentation). 

To get an idea of what was previously done (and what I expect) in terms of the field experience (or acceptable alternative projects), read the examples I posted in the Course Documents section.
Think out-of-the-box in terms of what you want to learn, and how you could systematically engage in and document those experiences. 

IMPACT OF A "LEARNING COLLEGE" - YOU HAVE OPTIONS...
Here are some Game Plan Options for the Field Experience Paper:
For those that want to do a field experience: 

Option #1 consider using some of textbook’s 28 Observation Guides. The textbook does a fine job of structuring the field experience using these Guides. If you like the general approach and the topics covered by the textbook’s Observation Guides, select a few of the Guides to complete. 

Option #2 consider creating your own Customized Observation Guides that cover the issues, areas, perspectives, questions of particular interest to you. Maybe you're interested in classroom design, student discipline, classroom rules, lesson plans, testing, teacher-student interactions, daily routines and schedules, etc...

IF YOU DON'T WANT TO DO A HAND-ON FIELD EXPERIENCE - OR FIT IT IN YOUR SCHEDULE - CONSIDER THESE ALTERNATIVE PROJECTS...
Option #3 how about this…instead of observing schools and classrooms in action using the textbook's Observation Guides or ones you customized for yourself, you might want to conduct a Series of Interviews centered around various issues of interest. We all have preconceived notions of what teaching involves, so maybe design the field experience around testing those assumptions (e.g., “Teachers only work 9 months per year and have summers off.” or ”SOLs are forcing teachers to ‘teach-to-the-test’“). Consider interviewing some classroom teachers, administrators, resource teachers, etc. to learn their perceptions and experiences on issues that matter to you.

Option #4 how about writing a paper based on the "Open to Debate" and/or "Policy Matters!" topics? "Open to Debate" centers on 5 hotly debated issues such as sex education, desegregation, and privatization. These debate issues are posted on this Blackboard site in Course Documents as well as on the textbook authors' website in Chapters 4, 5, 10, 12 & 13. Each issue has between 2 and 4 questions, with a total of 14 questions across all 5 debate topics. Consider writing a paper that addresses each of the 5 Open to Debate issues (Chapter 4: Social Problems/Sex Education; Chapter 5: Curriculum/Core Knowledge versus Multicultural Education; Chapter 10: Education History/Desegregation; Chapter 12: Education Reforms; Chapter 13: Job Options). "Policy Matters!" centers on 14 complex policy issues such as censorship, zero tolerance, student and teacher standards, class size, dress codes, scripted instruction, bilingual education, and single-sex classrooms. Each issue is divided into several sections such as What's the policy? How does it affect teachers? What are the pros? What are the cons? and Sources/Weblinks. Towards the bottom of each Policy Matters issue are 2 sections requiring analysis and deeper reflection: What do you think? and "For Further Reflection". Each issue has between 4 and 7 questions, with a total of 80 questions across all 14 policy issues.

For those students who are currently employed as educators: 

Reconsider Option #3 (above) whereby you conduct a Series of Interviews with colleagues centered around various issues of relevance or interest at your school.
Option #5 consider writing a Philosophy of Discipline Paper that describes your current discipline model and plans to enhance your practices based on the models/strategies suggested in this textbook and discussed in the online discussion forums. 

Option #6 think about designing an Action Research Project that seeks to address issues of interest. For instance, as a middle school keyboarding teacher, I designed an action research project that compared my current classroom management practices against both Canter's Assertive Theory and Glasser's Choice Theory. I specifically looked at their impact on several indicators such as keying speed, number of disciplinary incidents, etc... Maybe if you are a preschool teacher, you might want to submit a plan to explains how you intend to improve learning in your classroom.

Option #7 maybe create an Annotated List of Internet Resources? The internet is chock-full of resources, so a meaningful activity might be to systematically sift through the internet looking for helpful information on a topic of personal interest such as teacher licensure requirements and salary/benefits or classroom discipline models and strategies. 
Option #8 complete the Inventory of Philosophies of Education, which will be provided in the Course Documents section of this Blackboard site? This inventory could also be used as one way to approach organizing your Philosophy of Teaching paper. This document includes 25 statements about schools and teaching aimed at helping you determine how closely your perceptions are aligned with the tenants of 5 different philosophies: Essentialism, Perennialism, Progressivism, Social Reconstruction, and Existentialism. Consider completing the inventory and then write a reflective paper on the findings (e.g., surprises).

Option #9 Lastly, I included in the Course Documents section the "Instructor's Resource Manual" (IRM) which you should find quite informative. These documents on instructional resources include, for each chapter of the text: learning objectives, a chapter overview, a chapter outline, supplementary lecture and discussion topics, a student study guide, additional resources for instructors, media resources, student activities including school observations, and student assignments, including independent readings, reflective paper topics, and journal probes. Pay particular attention to the student activities and student assignments because you may elect to offer some of these student activities/assignments in lieu of the field experience.

SO WHAT NEXT? 
(1) Do you want to do a Field Experience? Yes or No? To answer this question, you need to decide what you want to learn and your method for acquiring that knowledge. Do you want to go with my initial idea of completing several of the textbook's Observation Guides? Or some customized Observation Guides designed by you? Or do you have a better idea or an Alternative Project? Everyone MUST post their plan (at least their initial thoughts) on how they want to complete their field experience in the thread I created in the Discussion Forum. My expectation is for us to discuss our ideas and FINALIZE a "Game Plan" for our field experience during the FIRST WEEK of class. 

(2) If you want to do a field experience...Complete a Practicum Placement Request Form and email it to me. DO NOT submit it to a local school division's Human Resources Department. The External Links section on the Blackboard site lists the appropriate individuals in the Human Resources Departments as well as a copy of the Practicum Placement Request Forms (VBCPS, NPS, and a generic form for all other school divisions). PLEASE email me your completed form BEFORE submitting it to the school division. It is essential for you to begin this process ASAP and certainly no later than the FIRST WEEK of class. 

NOTE: Know that there's no guarantee you'll be placed where you want so be prepared to use different approaches (face-to-face, phone, email) and different points-of-entry (HR contact person, school principal, a friend currently working in a school as a teacher, a secretary, a custodian, etc...). You may even need to look for opportunities in several different school divisions. The point being, be resourceful and don't give up. But I'll work with you on this!

NOTE: Practicum placements requests are coordinated through me and then through the appropriate Department of Human Resources because teachers that accept a practicum usually earn license renewal points for each hour approved. Therefore the schools typically need to document this process so that the teachers get the credit that they deserve.

NOTE: Be aware that some local school divisions require you to present evidence of a negative TB test and/or complete a background check.

Please go to the SPECIAL Discussion Forums and post your tentative plans for the following activities: (1) field experience and (2) Philosophy of Teaching. In Week 1, I created a specific threaded forum set aside for everyone to describe their plan for the field experience, and another forum for the philosophy paper. PLEASE COMPLETE THESE AS SOON AS POSSIBLE.
Writing Rubric for ALL Postings
Discussion Forums (Textbook Chapters)
The threads for the discussion forums are worth up to 3 points per chapter. Points are deducted for poor writing which I define as having grammatical/spelling mistakes, limited understanding or application of theory, limited novelty or new ideas expressed, and limited evidence of effort applied. If what you post does not resemble standard English and/or I can't understand what you have written, you will receive NO POINTS. 

Discussion Forums (Field Experience/Philosophy Papers and/or Alternative Projects)
PLEASE read the sample papers and alternative projects to get an idea of my expectations. They are located in the Course Documents section of Bb. 

When posting your papers, I expect the following...

1) Responds fully to assignment; 
2) Expresses its purpose clearly and persuasively; 
3) Is directed toward and meets the needs of a clearly defined audience; 
4) Strong opening paragraph; 
5) Strong closing paragraph; 
6) Provides adequate supporting arguments, evidence, examples, and details; 
7) Is well-organized and unified; 
8) Uses appropriate, direct language; 
9) Is free of errors in grammar, punctuation, word choice, spelling, and format; 
10) Maintains a level of excellence, originality and creativity; and 
11) Correctly acknowledges and documents sources. 

Helpful Resources
* The Writing Center (http://www.tcc.edu//students/resources/writcent/index.htm)
* Writing Center Handouts (http://www.tcc.edu/students/resources/writcent/HANDOUTS/index.htm)
* Writing Center Workshops (http://www.tcc.edu/students/resources/writcent/workshop/index.htm)
* The Grammar Hotline (http://www.tcc.edu/students/resources/writcent/GH/index.htm)
* English Computer Center (http://www.tcc.edu/academics/divisions/ls/ecc/index.htm)
* The Learning Resource Centers (http://www.tcc.edu/lrc/index.htm)
* Academic Development - Tutoring (http://www.tcc.edu/students/academicdevelopment/index.htm)
* Academic Development - Campus Resources (http://www.tcc.edu/students/academicdevelopment/cbr.htm)
* Academic Development - Online Resources (http://www.tcc.edu/students/academicdevelopment/OLR.htm)
* Bridges Learning Center (http://www.tcc.edu/students/specialized/bridges/index.htm)
* The Open Door Project (http://www.tcc.edu/students/specialized/odp/index.htm)
* The Women's Center (http://www.tcc.edu/students/specialized/womenscenter/index.htm)
* Disability Services (http://www.tcc.edu/students/specialized/disabilityservices/index.htm)

Policies
Please review the current edition of the Student Handbook for the various and assorted policies, procedures, rights, and responsibilities (http://www.tcc.edu/forms/handbook/). Other sources include the Full-Time Faculty Handbook (http://www.tcc.edu/faculty/handbook/helpindex.htm) and the Adjunct Faculty Handbook (http://www.tcc.edu/faculty/adjunct/handbook/index.htm). Below are a few, select policies worth noting.

 

COURSE WITHDRAWAL
This course's withdrawal policy will be consistent with the TCC Schedule Change Policy which states: You may withdraw from a course without academic penalty during the first 60 percent of a session and receive a grade of W (withdrawal). The last day to withdraw without academic penalty from regular session courses is published in the TCC Schedule of Classes. Contact Enrollment Services for the last day to withdraw from special session courses. After that date, if you withdraw or are withdrawn from a course, you will receive a failing grade of F or U. 

Exceptions to this policy may be made ONLY when initiated by the instructor and approved by the academic dean; ONLY if you are able to document mitigating circumstances; and ONLY if you were making satisfactory progress in the course.

Do not stop attending college without officially withdrawing from all your classes. Failure to properly withdraw from college may result in the assignment of F or U grade(s) to your permanent record. Please see a counselor or an academic advisor to consider your options before withdrawing from college.

Effective Date of Official College and Course Withdrawal
When you withdraw from a class or from the college, your official withdrawal is effective on the date it is processed by the college, not the date of the last class you attended, unless the two dates are the same. If you are withdrawn from a course, your official withdrawal date is the last day you attended class, as reported by your instructor.

2006-08 Student Handbook and TCC website (http://www.tcc.edu/forms/handbook/CurrentYear/enroll.pdf)

ACCOMMODATIONS - AMERICANS WITH DISABILITIES ACT

In accordance with the Americans with Disabilities Act, students who believe that they may need accommodations in this class are encouraged to contact the Disabilities Services Office at (757) 822-1213. In compliance with the Americans with Disabilities Act (ADA), all qualified students enrolled in this course are entitled to “reasonable accommodations.”  Please notify the instructor during the first week of class of any accommodations needed for the course at (757) 822-1073, or through e-mail mbryan@tcc.edu. Again, this should be done as soon as possible to ensure that accommodations are implemented in a timely manner. 

Important Dates
January 12: Classes Begin 
January 19: Martin Luther King, Jr. Day (College Closed)

January 23: Last day to drop for tuition refund for a Sixteen-Week Course
March 9 – 13: Spring Break (No classes - College open)
March 20: Last day to withdraw without academic penalty from a Sixteen-Week Course
May 4: Last Day of Instruction 
May 5 - 11: Final Examinations
May 12 - 14: Faculty Research Days
May 15: Graduation
	Top of Form

Student Evaluations of Instructor
Although students enrolled in online sections of courses are not required to provide feedback on their course, I consider student feedback critical to course enhancement. While students can provide me feedback at any time, I ask my students to complete a Student Evaluation of Instructor form (available online) toward the end of each semester. My form is identical to the scannable feedback form used in traditional (face-to-face) sections taught by adjunct faculty - the only difference is that I make it available on my Blackboard site (in April). Thank you, in advance, for your thoughts and comments which are vital to improving the teaching and learning processes.
In the Course Documents section, I created a folder that contains some examples of completed Student Evaluation forms from previous semesters to give you an idea of what questions will be asked - as well as student perceptions of my courses. When reading through the evaluations, you'll hopefully realize that I do care about students' success and the quality of the courses I have designed. 

These evaluation forms are a great way for you to express your view (The Good, The Bad, and The Ugly). Your voice will be HEARD. I DO make improvements based on student feedback. For instance, I shifted from relying heavily on email and my faculty webpage to more use of Blackboard - because of student feedback (students liked Blackboard's functionality). Also, I eliminated using Excel spreadsheets to maintain grades and now use Blackboard's Gradebook - because of student feedback (students wanted to check grades in realtime). Now, I am considering changing the format to some of my courses from online to hybrid - because of student feedback (students expressed interest in an orientation meeting).
	


Class Schedule:

Students must post/submit assignments prior to the due date. Material posted after the due date will not be accepted and awarded NO credit. For specific activities and corresponding due dates, refer to my Blackboard site (particularly the Discussion Forum, where everything is spelled-out in chronological order).

EDU 200
                                            Spring 2009
    
12 of 12

